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Teaching Statement 
 

I am interested in teaching on the themes of comparative politics, international relations, East 
and Southeast Asian Politics, ethnic conflict, religion and politics, and qualitative research 
methods. The central goal of my teaching is to equip and empower students with skills they can 
use beyond the classroom. This includes the ability to think critically, to speak and write 
confidently, and to better understand the world around them. To achieve these goals in my 
classrooms, I create opportunities for active learning, the application of theory to practice, and 
growth for students at all levels and of different backgrounds.   
 
One of my key goals as a teacher is to cultivate and promote active learning for all students. I 
subscribe to participatory teaching practices that invite students to ask questions, interrogate 
implicit assumptions, and engage with complex material. To facilitate genuine student 
engagement, my classes mix lectures with small and large- group discussions, question-answer 
periods, and multi-media. For example, I begin my lectures by asking students to highlight the 
most important takeaway from the previous lecture and close lectures by asking them to connect 
that week’s content to readings and lectures in the past (e.g. finding similarities and differences 
to previous cases). Together, my students and I evaluate different concepts and theories and 
employ them to make sense of a complex social and political world.  
 
A collaborative classroom requires fostering a comfortable, dynamic, and constructive learning 
environment. I employ several strategies to help students of different backgrounds, personalities, 
and skills yield the benefits of active and cooperative learning. For example, to decrease social 
anxiety—a potential obstacle to active participation—I use a lot of small group exercises (e.g. 
think-pair-share) in the first few weeks of class so that students can get to know their colleagues.  
Furthermore, I pay particular attention to students from underrepresented backgrounds (e.g. 
women, racial minorities, and English-as-a-second-language students), as they systematically 
participate less in classroom discussions than their counterparts.1 When quiet students from 
underrepresented groups show aptitude in their written work, I encourage them on an individual 
basis to contribute to classroom discussions, assuring them that they have something valuable to 
add. To create more opportunities for participation in class discussions, I circulate at least one or 
two discussion questions in advance so that students can prepare their comments ahead of time. 
By doing so, students who are shy or are learning in their second language have the tools they 
need to participate in discussions. For all students, I try to praise efforts that appear outside of 
their comfort zones to instil confidence and promote engagement. As a student noted in an 
evaluation of a course I taught in 2017, "[Jessica] created an environment where many students 
felt comfortable to share their opinions, and she helped us critically engage with the material and 
readings." 
 
Second, my teaching asks students to apply theories of political science to real-world scenarios. 
Being able to put theory into practice first requires that students are able to identify different 
theoretical perspectives, their logic and assumptions, and the key points of debate between 
different schools of thought. Once they have grasped the core arguments of these theoretical 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 Şule Yaylacı, and Edana Beauvais. “The Role of Social Group Membership on Classroom 
Participation.” P.S. Political Science, 50 no. 2 (2017): 559-564. 
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frameworks, students then apply different theoretical perspectives to different cases. For 
example, when discussing the topics of regimes in East and Southeast Asia, I divided my 
students into groups, assigned each group a distinct theoretical lens and asked them to analyze 
the case from that theoretical perspective. Once all groups have presented, I asked students to 
evaluate which theory had the most explanatory power. In the future, I plan on asking students to 
more systematically apply theory to practice by assigning a policy report. The exercise of 
independently applying different theoretical lens to cases and communicating their findings help 
students develop transferable critical thinking and communication skills. 

 
Finally, I seek to nurture growth for students at all levels. This is particularly challenging at 
institutions with student bodies that are as diverse as the ones I am familiar with. I have had 
students in my classes that have little familiarity with university systems in North America, have 
varying abilities in the English language, and little experience with the seminar as a method of 
engagement. To help these students, I devote time in lecture and tutorials to skills and topics that 
are often not explicitly taught in university, such as learning how to structure essays or how to 
read articles more effectively. For students who need more support, I hold office hours often and 
regularly.  
 
Relatedly, I design assignments that provide opportunities for feedback and growth throughout 
the course. I assigned a number of short, critical summaries to not only nurture critical thinking 
skills, but to provide multiple check-in points throughout the semester for students to receive 
feedback from the instructor. I also design cumulative assignments (i.e. essays) to be multi-
staged and laddered. For example, I asked students to submit essay outlines and annotated 
bibliographies in order to receive instructor feedback before submission of the final essay. 
Similarly, I provide detailed comments on graded work that praises excellent work and identifies 
opportunities for further critical reflection. In the future, I would like to provide students with 
opportunities to revise final assignments to more accurately reflect the process of producing 
written work in the academic and professional world.  

 
I find teaching to be one of the most rewarding and impactful aspects of being an academic. My 
experience as a course instructor and a teaching assistant in six courses in international relations 
and comparative politics have given me the opportunity to develop my skills in helping my 
students develop critical faculties, building confidence, and be more equipped to understand—
and change—the world around them.  
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Teaching Evaluations 
 

In this document, I provide teaching evaluations from one course taught as an instructor and two 
courses taught as a teaching assistant. These classes were all held at the University of Toronto. 
Original copies of the evaluations can be accessed at http://www.jessicasoedirgo.com/teaching.  
 
POL330. Topics in Comparative Politics: Ethnic and Communal Violence (Summer 2017) – 
Course Instructor 
POL330, Topics in Comparative Politics: Ethnic and Communal Violence, is a third year 
undergraduate course open to students completing a major or minor in Political Science at the 
University of Toronto. This course provides a framework for understanding and analyzing the 
causes of ethnic and communal violence. As the course instructor, I was responsible for 
designing the course and assignments and lecturing. The first part of the course introduced 
students to the literature on identity formation and the major theoretical approaches to explaining 
ethnic and communal violence. In the second part of the course, students applied key concepts 
and theories to case studies in Southeast Asia, South Asia, Africa and Europe.   
 
Teaching Evaluation Results: 
 Question Mean Median Mode 
1 
 

The course provided me a deeper understanding of the subject 
matter 

4.3 4 5 

2 I found the course intellectually stimulating 4 4 4 
3 The instructor created a course atmosphere that was conducive 

to my learning 
4.1 4 4, 5 

4 The course instructor expressed an interest in student 
understanding when explaining course concepts 

4.5 5 5 

5 The course instructor highlighted the connections between 
theory, practice, and research in the course.  

4.4 5 5 

6 Course projects, assignments, tests and/or exams improved my 
understanding of the course material 

4 4 5 

7 Course projects, assignments, tests, and/or exams provided 
opportunity for me to demonstrate an understanding of the 
course material.  

4.2 4 4, 5 

8 The instructor generated enthusiasm for learning in the course 4.4 5 5 
9 Compared to other courses, the workload for this course was… 3.2 3.0 3 
10 I would recommend this course to other students.  3.8 4 4 
11 This course drew attention to ethnical and social issues related 

to the field of study 
4.2 5 5 

12 Course lectures improved my understanding of the course 
material 

4.1 4 5 

13 The course stimulated new ways for me to think about the 
world. 

4 4 4 

14 The course instructor organized lectures in a logical manner 4.3 5 5 
15 The course instructor expressed an interest in student 4.5 5 5 
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understanding when explaining course concepts 
16 Overall, the quality of my learning experience in this course 

was… 
3.8 4 4 

(Scale for Q. 1-15: 1=Not at all; 2=Somewhat; 3=Moderately; 4=Mostly; 5=A Great Deal; 
Scale for Q.16: 1=Poor; 2=Fair; 3=Good; 4=Very Good; 5=Excellent; Sample size: n=24/36 
students) 
 
Written Comments: 
Below are responses to the question: “Please comment on the overall quality of the instruction in 
this course.” All comments provided by the registrar are included and are unaltered from the 
original report.  

• This course was incredibly informative and at some points challenging too. However, the 
way material was approached by Jessica S made the content incredibly accessible. Jessica 
also made a lot of room for questions, which I found very helpful. I never for a moment 
felt lost and confused. The environment within the classroom was also great. Jessica is 
not intimidating and very friendly, which makes participating in class enjoyable. 

• Not only was the course very informative, but it was enjoyable. 
• Clear, interesting and Inclusive 
• The quality of the course was great! There was a substantial coverage of a variety of 

frameworks, and cases as to how to apply them in. The instructor also provided an 
extensive period for questioning, and engagement with the class supplemented well with 
the content. 

• The instructor was knowledgeable on the material. She had a great way of defining things 
and bringing the literature into the discussion. I felt that I would have benefitted from the 
class more if she would have provided more guided discussions and steered the class 
back on track if we went off topic, or narrowed down the topics. The course felt a little 
broad at times. Otherwise, she was very extremely helpful in answering questions, 
provided lots of feedback on assignments, and very clear about due dates. I really enjoyed 
the class and felt very supported by the instructor.  I think she is going to become a great 
professor! 

• Jessica did an amazing job; she explained the materially clearly and relayed the ideas 
effectively. 

• Jessica had a great understanding of the course material and provided an extremely 
welcoming and open space to discuss the material. Sometimes the in class discussions 
would get a little off topic or focus on minor details, whilst Jessica made every effort to 
answer every comment and question occasionally this came at the cost of answering more 
relevant questions. 

• Some questions and discussions focused on details that were elementary parts of the 
readings – at those times Prof. Soedirgo should end those discussions for clarification 
then start a new discussion that is not off topic or discussing basic elements of the 
material. 

• The instruction in this course was very good, the lectures were well planned and 
organized, and the syllabus structure was ideal. 

• it was  very  good. Jessica knows the subject well and was always able to answer 
RELEVANT questions. 
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• provided lecture slides before class so was able to learn more effectively and her lectures 
were interesting and easy to understand. 

• The course was good and Jessica was a great lecturer. Well done for her first course 
taught. The readings were good, although I found the first 4 lectures on theoretical 
frameworks to be quite boring. Discussions should have been better managed. 

• I believe the instruction of this course was done well. The course instructor was always 
on topic and managed time well. 

• Not a conducive learning environment since participation was 20% yet the class size was 
approximately 30+. Therefore, sometimes not enough time was given for everybody to 
speak. 

• The structure of the course with introduction of theories and then cases really enabled an 
in–depth understanding. The lectures were full of information that was given to us in way 
that makes it easy to grasp and understand. The readings were very easy to read and 
understand with an exception of a few readings. 

• It was excellent. Well organized and articulated and case studies were well chosen to 
complement the theoretical content. 

• Professor Soedirgo was an engaged and engaging instructor. Her lectures were thematic 
and focused making them effective and easy to understand. She was also highly 
approachable. I have no complaints with the instruction in this course. 

• The professor was nice but not a very confident public speaker. I was a bit disappointed 
that she didn't have a more detailed understanding of the case studies she chose to use. 

• The instructor was engaging and open to different opinions. She created an environment 
where many students felt comfortable to share their opinions, and she helped us critically 
engage with the material and readings. 

• Professor Soedirgo was very approachable and really wanted her students to do well. One 
of my favourite instructors at U of T! 

• I really enjoyed taking this course. Professor was very kind and friendly. I learned so 
much in this lecture.  

 
 
 
POL215. Politics and Transformation of the Asia-Pacific (2015-2016, 2012-2013) – Teaching 
Assistant 
POL215, Politics and Transformation of the Asia-Pacific, is a second year undergraduate course 
open to students from Political Science stream and the Contemporary Asian Studies stream at the 
University of Toronto. The students in the course come from a variety of backgrounds and have 
varying experiences and comfort writing in and speaking at the university level and in English. 
The course provides a broad survey of politics in East and Southeast Asia. In the 2015-2016 and 
2012-2013 iterations, the course primarily focused on explaining regime change and continuity 
in countries across the region. As a teaching assistant for the course, I have helped design 
readings and assignments, ran weekly tutorials and office hours, and was responsible for grading 
essays and exams.  
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Teaching Evaluation Results – 2015-2016: 
In the 2015-2016 year, I taught one out of five tutorial sections.   
Question Mean Mode 
The TA stimulates me to think and learn 4.45 4 
The TA knows the material and leads discussions effectively 4.36 4, 5 
The TA effectively relates the discussion sections to the lectures and 
other aspects of the course 

4.45 5 

The TA effectively lead and focused class discussion 4.64 5 
The tutorial environment and size was conducive to participation and 
constructive discussion for students 

4.55 5 

The TA was available to meet with students regarding assignments 
and provided helpful comments on papers and exams where 
appropriate 

4.18 4 

How would you rate the overall performance of the TA? 4.45 4 
(Scale: 1=Poor; 2=Fair; 3=Good; 4=Very Good; 5=Excellent; Sample size: n=11/20 students) 
 
Written Comments: 
Below are responses to the question: “What are the strengths and weaknesses of the TA? What 
suggests would you make for improving the discussion section?” All comments provided by the 
registrar are included and are unaltered from the original report. 

• I liked that the TA wrote a timeline of the important events on the board during the 
beginning of some tutorials because it helped me understand the important points.  

• Always focused on class material, discusses concepts and relates to examples.  
• Strengths: Well organized, cooperative discussions. Weaknesses: none.  
• TA is good 
• S: Very good knowledge of the subject. W: none.  
• Strengths: Able to lead discussion. Weakness: Would be better if able to talk more about 

assignment formats and how to write it.  
• Comfortable environment to learn. Helped synthesize the various factors of political 

change into a holistic account of regime transformation.  
• Focus the tutorial discussions on the lecture, particularly in the second term.  
• She situated interesting discussions which she related to course themes and the main 

theories of the course. She was open-minded and allowed us to express our various 
viewpoints.  

• Strength: Jessica is friendly and approachable. She puts effort into answering student 
questions as much as possible even if the question is not in her field of study. Weakness: 
Sometimes the tutorial would end on student questions.  
 

Below are responses to the question: “Would you recommend this TA to other students? Why or 
why not?” All comments provided by the registrar are included and are unaltered from the 
original report. 
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• Yes I think Jessica is a good TA and is well informed on the content. She made it easier 
to understand the readings and lecture notes. Overall really good.  

• Yes I do recommend Jessica to other students. She is a very well organized TA who is 
also friendly at the same time.  

• Yes, very fair, fun, and engaging TA. Makes tutorials interesting.  
• Yes, really nice, friendly and approachable.  
• Yes, because tutorials were very organized and prepared, she was able to elaborate and 

deepen the understandings of the lectures.  
• Yes, Jessica was really great!  
• Yes, she is knowledgeable and engaged with the subject matter.  
• I would recommend this TA to other students because her tutorials are interesting and 

helpful and she is very knowledgeable on the subject matter. She is also very helpful with 
assignments and tests.  

• Jessica helped us a lot with clarifying key terms and break down difficult concepts for us. 
Especially for the second semester, the tutorial really helped me understand the content in 
the lecture because I had a hard time following the lecture.  

 
Teaching Evaluation Results – 2012-2013: 
In the 2012-2013 year, I taught three out of five tutorial sections.   
Question Mean Mode 
The TA stimulates me to think and learn 4.26 4 
The TA knows the material and leads discussions effectively 4.7 5 
The TA effectively relates the discussion sections to the lectures and 
other aspects of the course 

4.48 5 

The TA effectively lead and focused class discussion: 4.43 5 
The tutorial environment and size was conducive to participation and 
constructive discussion for students: 

4.65 5 

The TA was available to meet with students regarding assignments 
and provided helpful comments on papers and exams where 
appropriate: 

4.48 5 

How would you rate the overall performance of the TA? 4.52 5 
(Scale: 1=Poor; 2=Fair; 3=Good; 4=Very Good; 5=Excellent; Sample size: n=46/80 students) 
 
Written Comments: 
Below are responses to the question: “What are the strengths and weaknesses of the TA? What 
suggests would you make for improving the discussion section?” All comments provided by the 
registrar are included and are unaltered from the original report. 

• Give students more opportunities to make presentation.  
• Very outgoing. Always had a smile. Led discussion to meaningful conclusions. Maybe be 

a bit more direct with questions.  



 9 

• Jessica was very engaging and provided a comfortable environment for discussion. I 
learned a lot! Sometimes we went off topic a bit, but it was still in scope to the course. 
That was the only weakness I could think of.  

• Jessica was very kind and made me feel comfortable to talk with her and with the class.  
• Please give more specific guidelines about papers and what you are looking for 

specifically. Strengths: knowledgeable, approachable, friendly.  
• Discussion section was good. I think that having a sort of TA led bridge highlighting how 

reading and lecture match-up would help.  
• Strengths: Good at summing up discussions, open to ideas. Weaknesses: sometimes not 

effective at managing discussions.  
• Strength: group discussion.  
• Perhaps it was simply a [illegible word] that did not inspire particularly profound thought 

but I felt markedly less intellectually stimulated than I generally do in tutorial on more 
deep things, IDK.  

• The TA created a good environment for discussion, this lead to a lot of participation from 
students and thus a beneficial tutorial experience. Kept discussions focused.  

• Helped students to develop their thoughts. More course development in tutorial might 
improve.  

• Tutorials in general tend to be a waste. No one does the readings, leaves awkward gaps. 
Please consider removing tutorials in general. It does nothing for the learning experience.  

• Enforce time limits on presentations more rigorously.  
• TA moderated the class discussions very fairly and always encouraged students to give 

their views. Class presentations could have been better timed to ensure students did not 
exceed their allotted time, which many did.  

• Very interactive and interesting questions are used by the TA.  
• May be a bit more time for presentation.  
• Her strengths is her knowledge and ability to make students feel comfortable in 

expressing their viewpoints.  
• Good discussion leader, focused, stimulating. Improvements: more group work.  
• Really helpful generally. Involve more people.  
• Knowledgeable, understands the material and is a good discussion leader.  
• Strengths: well explains the concepts, lead class discussion very well, smooth transitions 

in discussions, solid commentary provided in every assignment and test. Give test and 
assignments in reasonable time.  

• Impressive marking speed. Accurate and helpful analysis. Generated good class 
discussions. Perhaps a little more explanation as to her expectations of the papers, but 
overall very effective TA.  

• Strengths are: helpful discussions during tutorials.  
• Really friendly, approachable, related current events to the course work effectively. 

Discussion lagged at some points, but I think this was primarily or perhaps because of 
uncooperative students.  
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• The teaching assistant is very knowledgeable in the materials and very helpful to 
students. I would suggest the project be a group project.  

• Strengths: created a welcoming environment, very approachable, answered emails 
quickly, willing to help.  

• Relate material to lectures more.  
• Strengths: participatory and engaging atmosphere. Weakness: inability to connect 

political issues to the social issues.  
• She knows the material quite well.  
• She knows the subject well to discuss with us anytime with many different countries 

learned in the course. She could encourage more group discussions during the tutorial.  
• The only thing I would say is that sometimes the way Jessica would pose a question was 

difficult to understand so many people just sat there confused.  
• I think Jessica overall did a great job helping students to understand the materials in class 

and she is always available for questions. However, she did not respond to emails very 
quickly, so probably several days before you have your answers, book in advance.  

• Overall good tutorials. Perhaps more in class work (group work, debates).  
• Maybe a bit more focus on course related things. Sometime I’m not too clear what the 

main topics are.  
• Strengths: able to encourage people to engage in discussion. Weakness: Time controlling 

can be more effective.  
• I really liked the setup of the class. We always had good conversations. I wished we 

would outline the articles a little more.  
• Jessica did a fantastic job of helping students understand readings and course/subject 

information. Each tutorial discussion was unique and exciting, relating to both the topic 
of the week and themes of the course overall. Questions were well thought out.  

• Maybe want to work on reigning in presentations when they run longer than they are 
supposed to.  

• She was very helpful and knowledgeable about the material. She helped spark 
discussions and supplemented individuals when needed.  

• Strengths: very bubbly, always available for office hour. Weaknesses: interaction 
between TA and students was very professional and somewhat distant (felt less 
comfortable and a bit intimidated to look up to TA as a mentor) 

• I really enjoyed this tutorial and always felt that Jessica kept a really good flow to 
discussion. I enjoyed all the group work as well, it was a good strategy to help me think 
about the topic and be more comfortable in discussing.  

 

Below are responses to the question: “Would you recommend this TA to other students? Why or 
why not?” All comments provided by the registrar are included and are unaltered from the 
original report. 



 11 

• Yes I would. She is outgoing, knows the material, has personal connections (specifically 
to East Asian studies) and is always welcoming.  

• Yes, I will recommend. She has great teaching skills.  
• Absolutely, really good course and TA.  
• Yes, she facilitated an enjoyable learning experience.  
• Yes, very friendly and helpful.  
• Yes because Jessica was on point and actually knew the material. She even goes to 

lecture! 
• Yes, because she is informed and knowledgeable. Also nice.  
• Yes, she is friendly, educated, on time, open to different views.  
• Yes, she did the job adequately.  
• Yes, this TA managed to create an environment that is needed for discussions, something 

very few TAs are able to do.  
• Yes, she accepts view points and helps students to do so on their own.  
• Yes, she is an excellent TA. Very knowledgeable.  
• Yes, good discussion leader, effectively expands on lecture material, not just 

summarizing.  
• Yes, TA has a good understanding of the subject and is able to bridge ideas for the 

students effectively.  
• Yes she is exciting, [illegible] overall and does her job very well.  
• Yes I would. She is very kind.  
• Yes, Jessica was one of my favourite TAs I have had in my undergraduate years.  
• Yes, I would recommend her again. She is very engaging and stimulating.  
• Yes.  
• Yes, because overall she is very enthusiastic and engaging.  
• Yes, she was open to class discussion, encouraged examination through multiple lenses, 

very kind, very knowledgeable.  
• Yes.  
• Yes.  
• I would definitely recommend her to others. She is a TA who would help students.  
• I would recommend Jessica to other students because she is always willing to help and 

led discussions in an engaging fashion.  
• Yes, Jessica is an excellent TA. She grades fairly, leads discussion well, and knows the 

material.  
• Yes, I would recommend this TA to others because she makes time for appointments.  
• Yes I would, one of the better ones I’ve had.  
• Yes, very encouraging and participatory TA experience.  
• Yes, her discussions were quite useful.  
• Yes, because she is really responsible and helpful and always willing and ready to help.  
• Yes, she was very friendly and helpful.  
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• Yes, in terms of the course material, she knows very well and worked closely with profs 
which was very helpful.  

• Yes, strong TA with good grasp of course material.  
• Yes, Jessica is pretty enthusiastic and encouraging. Course is interesting.  
• Yes definitely. She is helpful, enthusiastic and nice.  
• Yes, I would highly recommend her.  
• I would highly recommend this teaching assistant to other students. She was 

knowledgeable, friendly, and encouraged a forum for exciting and intellectually 
stimulating debate about the subject material.  

• Yes, she was very helpful and approachable.  
• I would recommend this TA. Very knowledgeable but more of a TA strictly for the 

course, rather than a TA for mentorship beyond the course.  
• Yes, Jessica always makes time to address questions or offer consultation for 

assignments. I appreciate the advice she offered for the assignment. For anyone who is 
nervous about tutorial discussions, Jessica provides a very comfortable environment.  
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POL 300H1F 
Ethnic and Communal Violence 

 
Mondays and Wednesdays 6:00-8:00pm  

Sidney Smith 1070 
 

University of Toronto 
Department of Political Science 

Summer 2017 
 

Instructor: Jessica Soedirgo 
Email: jessica.soedirgo@utoronto.ca 

Office: Sidney Smith 3058 
Office hours: Monday 4:30-5:30 PM or by appointment 

 
Teaching Assistant: Semir Teshale 
Email: semir.teshale@utoronto.ca 

Office Hours: TBA 
 
 

Course Description 
 
This course provides a framework for understanding and analyzing the causes of ethnic and communal 
violence. Using a comparative approach, this course is structured around two questions: 1) How do 
people come to hold certain identities and how do they become politically relevant? 2) How do these 
identities drive and influence processes of violence? The first part of the course introduces students to the 
literature on identity formation and the major theoretical approaches to explaining ethnic and communal 
violence. The second part of the course is empirical. Students will apply key concepts and theories 
learned in the first part of the course to a number of in-depth case studies. Cases are diverse in terms of 
geographic area (Southeast Asia, South Asia, Africa and Europe), time period, and forms of violence 
(genocide, civil war, riots).   
 
By the end of the course, students will be able to identify and distinguish between different theoretical 
approaches to ethnicity and ethnic violence, as well as understand the strengths and weaknesses of each 
approach. Assignments and class materials are designed to provide students with theoretical and applied 
research skills including the ability to pose good questions, write with clarity and precision, and 
summarize complex reading material. 
 

Course Format and Requirements 
 

Course Requirement Percentage of 
Total Grade 

Due Date 

Class Participation 15% N/A 
Reading Summaries (x3) 30% See below. 
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Annotated Bibliography 10% Wed, May 17 
Paper Outline 15% Wed, May 31 

Research Essay (12 pages) 30% Wed, June 21 
 
Class Participation (15%): Active participation is expected in the course. Behaviors that count as 
participation include answering questions (answers do not need to be “correct”), demonstrating familiarity 
with the week’s readings, and contributing to the overall discussion. Students will be provided with at 
least one or two questions in advance of lectures for the purposes of preparation.   
   
Critical Summaries x 3 (10% each): Students will write three short critical reflections during the 
duration of the term. Each reflection should focus on one reading, though students should feel free to 
reference other readings in the syllabus. Students may write on any week that they wish (except for the 
first and last week). Students can only turn in one critical summary (in hard copy) in any given week and 
the essay must be on one that week’s readings. Critical summaries from previous weeks will not be 
accepted.   
   
For each short piece, students will critically reflect on the theme and/or debates of the reading. Each 
critical summary should identify the:  
   

1. Thesis of the reading (and main arguments): what is the main message the author is trying to 
convey?  
2. Theoretical Approach: what theoretical approach does this reading take? (i.e. instrumentalism, 
institutionalism, group psychology)   
3. Evidence: What are the cases and observations used to support the arguments and thesis?  
4. Contribution: What debates is the author(s) contributing to?   
5. Critique: How convincing do you find the arguments? What did you like/dislike? What aspects do 
the author overlook?   

   
An example will be posted on Blackboard. Each critical reflection should be no longer than 600 words.   
  
Annotated Bibliography (10%): The annotated bibliography for your paper outline and research paper 
will be due two weeks before your paper outline is due. An annotated bibliography is a list of citations to 
books and articles, with each citation accompanied by a brief (around 100 words) description about the 
content and relevance of the cited source. The annotated bibliography should contain no less than 10 
sources.   
  
Paper Outline (15%): The paper outline is due one month prior to the deadline of the final research 
paper. In the outline, you must include a thesis statement, your supporting arguments (including some 
preliminary evidence for your claims), and a preliminary bibliography. Proposals should be 2-3 pages in 
length, double spaced.   
   
Research Paper (30%): In the final research paper, students will analyze a case of ethnic violence. Using 
the theoretical approaches and empirical material taught in the course, the student will make an argument 
regarding the causal processes driving the conflict. The final paper should be a maximum of 3,000 words 
(approximately 12 double-spaced pages), excluding footnotes and bibliography. A detailed assignment 
sheet and a list of suggested cases will be made available early in the course.   
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Course Policies 
 
Readings:  
All readings will be made available on Blackboard (see below).  
 
Blackboard: 
We are using Blackboard in this course. You should access the course regularly to check for 
announcements, broadcasts, etc. You will need your UTORid and password. Logon at 
http://portal.utoronto.ca/ 
 
For tehnical help and information, please contact: blackboard@utoronto.ca. The instructors are unable to 
provide support for the web-based software. There are special services that you should consult.  
 
Assignment submission guidelines: Students must submit a hard copy of the assignment to the instructor 
and an electronic copy on Turnitin via Blackboard. Your assignment is not considered submitted until the 
paper copy is received. To be considered on time, assignments must be submitted in class. If assignments 
are late, please submit the hard copy to the Political Science Department (Sidney Smith 3018).  
 
We are using a university wide service called Turnitin. Normally, students will be required to submit their 
course essays to Turnitin.com for a review of textual similarity and detection of possible plagiarism. In 
doing so, students will allow their essays to be included as source documents in the Turnitin.com 
reference database, where they will be used solely for the purpose of detecting plagiarism. The terms that 
apply to the University's use of the Turnitin.com service are described on the Turnitin.com website. 
Students who do not wish to use turnitin.com and prefer to opt out must speak to the instructor about 
alternative procedures. This will entail submission of research notes and rough drafts.  
 
Late Penalty 
Late assignments will be penalized two percent per day (including weekends).  
 
Extensions for Written Work 
Short extensions will be considered upon provision of official documentation. Extensions cannot be 
granted by instructors beyond the end of term.  
 
Academic Integrity 
Academic integrity is fundamental to learning and achieving course goals. The assignments in this course 
are designed to give you an opportunity to learn important skills and concepts over the course of your 
degree by making honest attempts through your own thinking, writing, and hard work.  
 
Students are expected to know what constitutes AI: Familiarize yourself with the University of Toronto’s 
Code of Behaviour on Academic Matters 
(http://www.governingcouncil.utoronto.ca/policies/behaveac.htm). It is the rule book for academic 
behaviour at the U of T. Potential offences include, but are not limited to: 
 
In papers and assignments: 
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• Using someone else’s ideas or words without appropriate acknowledgement. 
• Copying material word-for-word from a source (including lecture and study group notes) and not 

placing the words within quotation marks. 
• Submitting your own work in more than one course without the permission of the instructor. 
• Making up sources or facts. 
• Including references to sources that you did not use. 
• Lending your work to a classmate who submits it as his/her own without your permission. 

 
On tests and exams: 

• Using or possessing any unauthorized aid, including a cell phone. 
• Looking at someone else’s answers 
• Letting someone else look at your answers. 
• Misrepresenting your identity. 
• Submitting an altered test for re-grading. 
 
If you have any questions about academic integrity, please do not hesitate to contact the instructors.  
 
Accessibility Services 
Professor Soedirgo seeks to support and reach out to a broad spectrum of learners. Students with Learning 
Disabilities (LD) or other disabilities are encouraged to register with U of T’s Accessibility Services as 
early in the school year as possible (http://www.accessibility.utoronto.ca/).  Accessibility Services can 
arrange note-takers, private exam sessions, and a host of other supports.  
 
 

Lecture and Reading Schedule 
 
 

I. KEY CONCEPTS 
 
 
1. Monday, May 15th – Conceptualizing Ethnicity and “Ethnic” Violence 
 
Kanchan Chandra. 2006. “What is ethnic identity and does it matter?” Annual Review of Political Science, 
9: 397-424. 
 
Rogers Brubaker and David Laitin. 1998. “Ethnic and Nationalist Violence.” Annual Review of Sociology, 
24: 423–52. 
 
 
2. Wednesday, May 17 - Identity Formation [Annotated Bibliographies Due Today] 
 
Clifford Geertz. 1973. “The Integrative Revolution: Primordial Sentiments and Civil Politics in the New 
States.” The Interpretation of Cultures: Selected Essays. New York: Basic Books, pp. 255-269. 
 
Daniel Posner. 2003. “The Colonial Origins of Ethnic Cleavages: The Case of Linguistic Divisions in 
Zambia.” Comparative Politics, 35(2): pp. 127-146. 
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** NO CLASS May 22, Victoria Day** 
 
 

II. THEORETICAL APPROACHES TO ETHNIC VIOLENCE 
 
3. Wednesday, May 24 – Instrumentalist + Psychological Approaches to Ethnic Violence 
 
Paul R. Brass. 1997. Theft of an Idol: Text and Context in the Representation of Collective 
Violence. Princeton: Princeton University Press, pp. 3-31 [Chapter 1].  
 
Donald Horowitz. 1985. Ethnic Groups in Conflict. Berkeley: University of California Press, pp.141-184 
[Chapter 4]. 
 
 
4. Monday, May 29 - Institutionalist Approaches to Ethnic Violence [Essay Outlines Due Today] 
 
Jacques Bertrand. 2004. Nationalism and Ethnic Conflict in Indonesia. Cambridge: Cambridge University 
Press, pp. 9-27 [Chapter 2] 
 
Ashutosh Varshney. 2001. “Ethnic Conflict and Civil Society: India and Beyond.” World Politics, 53(3): 
362-398.  
 
 

III. CASE STUDIES 
 

6. Monday, June 5: Genocide in Rwanda 
 
Scott Straus. 2006. The Order of Genocide: Race, Power, and War in Rwanda. Ithaca: Cornell University 
Press, pp. 153-174 [Chapter 6] 
 
Lee Ann Fujii. 2009. Killing Neighbors: Webs of Violence in Rwanda. Ithaca: Cornell University Press, 
pp. 128-153 [Chapter 5] 
 
 
7. Wednesday, June 7: Ethnic Civil War in Sri Lanka 
 
Stanley Tambiah. 1966. Leveling Crowds: Ethnonationalist Conflicts and Collective Violence in South 
Asia. Berkeley: University of California Press, pp. 82-100 [Chapter 4]. 
 
Neil Devotta. 2004. Blowback: Linguistic Nationalism, Institutional Decay, and Ethnic Conflict in Sri 
Lanka. Stanford: Stanford University Press, pp. 166-190 [Chapter 7] 
 
 
8. Monday, June 12: Sectarianism in Northern Ireland 
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Patrick Radden Keefe. “Where the Bodies are Buried.” The New Yorker, 16 March 2015: 
http://www.newyorker.com/magazine/2015/03/16/where-the-bodies-are-buried.  
 
Joseph Ruane and Jennifer Todd. 1996. The Dynamics of Conflict in Northern Ireland: Power, Conflict 
and Emancipation. Cambridge: University Press, pp. 49-83, pp. 116-149 [Chapter 5] 
 
 
10. Wednesday, June 14: Lynching in the US 
 
Katherine Stovel. 2001. “Local Sequential Patterns: The Structure of Lynching in the Deep South, 1882-
1930.” Social Forces 79(3): 843-880.  
 
Michael J. Pfeifer. 2004. Rough Justice: Lynching and American Society, 1874-1947. Chicago: University 
of Illinois Press, pp. 122-147 [Chapter 5]. 
 
 

IV: THE ROAD TO STABILITY? 
 
11. Monday, June 19: Institutional Solutions to Conflict  
 
Arend Lijphart. 1969. “Consociational democracy.” World politics, 21(2), pp. 207-225. 
 
Donald Rothchild and Caroline A. Hartzell. 1999. “Security in Deeply Divided Societies: The Role of 
Territorial Autonomy.” Nationalism and Ethnic Politics, 5(3-4), pp. 254-271.  
 
 
12. Wednesday, June 21: International Intervention + Wrap-Up [Final Essays Due] 
 
Barbara F. Walter. 1997. “The Critical Barrier to Civil War Settlement,” International Organization, 
51(3), pp. 335-364.  
 
Virginia Page Fortna. 2003. “Scraps of Paper? Agreements and the Durability of Peace,” International 
Organization, 57(2), pp.337-372. 
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University of Toronto 
Department of Political Science 

 

POL 300Y:  
THE POLITICS OF EAST AND SOUTH EAST ASIA 

FALL 2018-2019 
 

Tuesdays 1:00-3:00pm   
Sidney Smith 1070  

  
University of Toronto  

Department of Political Science  
Summer 2017  

  
Instructor: Jessica Soedirgo  

Email: jessica.soedirgo@utoronto.ca  
Office: Sidney Smith 3058  

Office hours: Wednesday 3:30-4:30 PM or by appointment  
 

 
COURSE DESCRIPTION: 

 
This full year course is an introduction to the politics of East and Southeast Asia.  The course is structured 
around three themes: (1) political regimes; (2) conflict and order; and (3) political economy. The diversity 
of East and Southeast Asia makes the region an ideal area to explore central questions and debate in the 
discipline of political science more broadly. After establishing a historical foundation of the region, the 
first half of the course focuses on understanding change and continuity in political systems. Looking at 
individual country cases, we explore why some countries have transitioned to democracy and why others 
have remained authoritarian. In the second semester, we look at different cases of conflict in the region 
and explore why they have occurred and possible pathways to resolution. We close by grappling with the 
puzzle of economic development, focusing on why some economies in the region have prospered while 
others have had difficulties doing so.  
 
By the end of the course, students should be familiar with the basic contours of modern East and 
Southeast Asian politics, as well as the historical factors that shaped contemporary events. Students will 
also become familiar with several important theoretical debates in comparative politics, international 
relations, and development studies, and should be able to apply the experiences of East and Southeast 
Asia. Assignments and class materials are designed to provide students with theoretical and applied 
research skills.   
 

Course Format and Requirements  
  

Course Requirement    Percentage of 
Total Grade    

Due Date    

Map Quiz 5% September 25 
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Participation 15%   N/A 
Research Essay (12 pages)    20%   October 30  

Exam 1 20% December 4 (in class) 
Policy Briefing Note 20%   February 26 

Exam 2 20% April 2 (in class) 
  
Map Quiz (5%): You will be expected to identify the countries that make up East and Southeast Asia 
and their capitals. The quiz will take place in the first 15 minutes of class on September 25.  
 
Class Participation (15%): Active participation is expected in the course. Behaviors that count as 
participation include answering questions (answers do not need to be “correct”), demonstrating familiarity 
with the week’s readings, and contributing to class polls (through the use of iClicker). Students will be 
provided with at least one or two questions in advance of lectures for the purposes of preparation.      
 
  Research Paper (20%):   For their research paper, students will analyze a country in East or Southeast 
Asia. Using the theoretical approaches and empirical material taught in the course, the student will make 
an argument regarding the causal processes driving regime change or continuity. The final paper should 
be a maximum of 3,000 words (approximately 12 double-spaced pages), excluding footnotes 
and bibliography. A detailed assignment sheet and a list of suggested cases will be made available early in 
the course. There will be an opportunity to revise the paper to incorporate feedback from the instructor 
once returned. Revised papers are due on December 10th, no exceptions.  
 
Policy Briefing Note (20%):   Students will write a policy briefing note addressing the dispute over the 
South China Sea or Secessionism in China, the Philippines, or Thailand. Policy briefings provide short, 
policy-relevant papers and recommendations to a general audience. Policy briefings should be a 
maximum of 1500 words, excluding footnotes and bibliography. A detailed assignment sheet and some 
examples will be made available early in the second semester.  
 

Course Policies 
 
Readings:  
All readings will be made available on Blackboard (see below).  
 
Blackboard: 
We are using Blackboard in this course. You should access the course regularly to check for 
announcements, broadcasts, etc. You will need your UTORid and password. Logon at 
http://portal.utoronto.ca/ 
 
For tehnical help and information, please contact: blackboard@utoronto.ca. The instructors are unable to 
provide support for the web-based software. There are special services that you should consult.  
 
iClicker: 
We will be using iClicker to poll and participate in class. iClicker devices are available at the University 
of Toronto bookstore for about $42.00. You may also download a subscription-based app on your 
smartphone called iClicker cloud (https://www.iclicker.com/instructors/software/iclicker-cloud) if you do 
not wish to purchase a separate item. If costs are too prohibitive, please come see me (the instructor) as 
soon as possible.  
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Assignment submission guidelines: Students must submit a hard copy of the assignment to the instructor 
and an electronic copy on Turnitin via Blackboard. Your assignment is not considered submitted until the 
paper copy is received. To be considered on time, assignments must be submitted in class. If assignments 
are late, please submit the hard copy to the Political Science Department (Sidney Smith 3018).  
 
We are using a university wide service called Turnitin. Normally, students will be required to submit their 
course essays to Turnitin.com for a review of textual similarity and detection of possible plagiarism. In 
doing so, students will allow their essays to be included as source documents in the Turnitin.com 
reference database, where they will be used solely for the purpose of detecting plagiarism. The terms that 
apply to the University's use of the Turnitin.com service are described on the Turnitin.com website. 
Students who do not wish to use turnitin.com and prefer to opt out must speak to the instructor about 
alternative procedures. This will entail submission of research notes and rough drafts.  
 
Late Penalty 
Late assignments will be penalized two percent per day (including weekends).  
 
Extensions for Written Work 
Short extensions will be considered upon provision of official documentation. Extensions cannot be 
granted by instructors beyond the end of term.  
 
Academic Integrity 
Academic integrity is fundamental to learning and achieving course goals. The assignments in this course 
are designed to give you an opportunity to learn important skills and concepts over the course of your 
degree by making honest attempts through your own thinking, writing, and hard work.  
 
Students are expected to know what constitutes AI: Familiarize yourself with the University of Toronto’s 
Code of Behaviour on Academic Matters 
(http://www.governingcouncil.utoronto.ca/policies/behaveac.htm). It is the rule book for academic 
behaviour at the U of T. Potential offences include, but are not limited to: 
 
In papers and assignments: 

• Using someone else’s ideas or words without appropriate acknowledgement. 
• Copying material word-for-word from a source (including lecture and study group notes) and not 

placing the words within quotation marks. 
• Submitting your own work in more than one course without the permission of the instructor. 
• Making up sources or facts. 
• Including references to sources that you did not use. 
• Lending your work to a classmate who submits it as his/her own without your permission. 

 
On tests and exams: 

• Using or possessing any unauthorized aid, including a cell phone. 
• Looking at someone else’s answers 
• Letting someone else look at your answers. 
• Misrepresenting your identity. 
• Submitting an altered test for re-grading. 
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If you have any questions about academic integrity, please do not hesitate to contact the instructors.  
 
Accessibility Services 
The University of Toronto is committed to accessibility and meeting the diverse learning styles and needs 
of students who require such accommodation. If you require such accommodation or have any 
accessibility concerns about the course, the classroom or course materials, please contact Accessibility 
services (https://www.accessibility.utoronto.ca/Home.htm) as soon as possible 
(accessibility.services@utoronto.ca or 416-978-8060). 
 
 
 

Lecture and Reading Schedule: 
 

Fall Semester: 
 

I. KEY CONCEPTS & HISTORICAL ANTECEDENTS 
 
 
1. September 11  Conceptualizing and Studying East and Southeast Asia 
 
Donald K. Emmerson. 1984. “Southeast Asia: What’s in a Name?” Journal of Southeast Asian 
Studies, 15 (1), pp. 1-21. 
 
Vincente L. Rafael. 1994. “The Cultures of Area Studies in the United States.” Social Text, 41, pp. 91-11. 
 
 
2. September 18 Colonialism and State Formation 
 
Richard Stubbs. 1997. “The Malayan Emergency and the Development of the Malaysian 
 State,” in The Counter-Insurgent State: Guerrilla Warfare and State-Building in the Twentieth Century 
(eds. Paul B. Rich and Richard Stubbs), Basingstoke, UK: Palgrave-MacMillan, pp. 50-71. 
 
Paul D. Hutchcroft. 2000. “Colonial Masters, National Politicos, and Provincial Lords: Central Authority 
and Local Autonomy in the American Philippines, 1900-1913.” Journal of Asian Studies, 59(2), pp. 277-
306. 
 
Mary Patricia Callahan. 2003. Making Enemies: War and State Building in Burma. Ithaca: Cornell 
University Press, pp. 21-44 [Chapter 1].  
 
 
 
3. September 25 Nationalism and Communism in Asia  [Map Quiz] 
 
Frank Tipton. 1998. “Asian nationalism,” in Rise of Asia: Economics, Society, Politics in Contemporary 
Asia. Honolulu: University of Hawaii Press, pp. 245-288 [Chapter 8] 
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Mark T. Berger. 2003. “Decolonisation, Modernisation and Nation-Building: Political Development 
Theory and the Appeal of Communism in Southeast Asia, 1945–1975.” Journal of Southeast Asian 
Studies, 34(3), pp. 421-448.  
 
 
 

II. DEMOCRACY & AUTHORITARIANISM IN EAST AND SOUTHEAST ASIA 
 
 
4. October 2  Japan: Transplanted Democracy  
 
Ethan Scheiner. 2006. Democracy Without Competition in Japan: Opposition Failure in a One-Party 
State. Cambridge, UK: Cambridge University Press, pp. 31-62 [Chapter 2] 
 
Mary Alice Haddad. 2010. “The state-in-society approach to the study of democratization with examples 
from Japan.” Democratization, 17, pp. 997-1023.  
 
 
5. October 9    South Korea: Democracy From Below? 
 
James Cotton. 1989. “From Authoritarianism to Democracy in South Korea.” Poltical Studies, 37, pp. 
244-259.  
 
Hyug Baeg Im. 2004. “Faltering Democratic Consolidation in South Korea: Democracy at the End of the 
‘Three Kims’ Era.” Democratization, 11 (5), pp. 179-198.  
 
 
 
6. October 16   Indonesia: Piety and Democratic Change 
 
Danielle N. Lussier and M. Steven Fish. “Indonesia: The Benefits of Civic Engagement.” Journal of 
Democracy, 23(1), pp. 70-84.  
 
Edward Aspinall. 2015. “The Surprising Democratic Behemoth: Indonesia in Comparative Asian 
Perspective.” The Journal of Asian Studies, 74(4), pp. 889 – 902. 
 
Marcus Mietzner. 2018. “Fighting Illiberalism with Illiberalism: Islamist Populism and Democratic 
Deconsolidation” Pacific Affairs, 91(2), pp. 261-282.  
 
 
7. October 23   Unexpected Transitions in Burma/Myanmar 
 
Marco Bünte. 2014. “Burma's Transition to Quasi-military Rule: From Rulers to Guardians?” Armed 
Forces & Society, 49(4), pp. 742–764. 
 
Jonathan T Chow and Leif-Eric Easley. “Persuading Pariahs: Myanmar’s Strategic Decision to Pursue 
Reform and Opening” Pacific Affairs, 89(3), pp. 521-542 
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8. October 30  Democratization Through Elections? Comparing the Hybrid Regimes  
   of Singapore & Malaysia [Research Essay Due] 
 
Lee Morgenbesser and Thomas B. Pepinsky. 2018. “Elections as Causes of Democratization: Southeast 
Asia in Comparative Perspective.” Comparative Political Studies, Online 
First:  https://doi.org/10.1177/0010414018758763 
 
Netina Tan. 2013. “Manipulating Electoral Laws in Singapore.” Electoral Studies, 32(4), pp. 632-643.  
Meredith Weiss. “Malaysia after GE14: Transition to what?” New Mandala, 
http://www.newmandala.org/malaysia-ge14-transition/.  
 
 
**Fall Break – No class on November 6th** 
 
 
9. November 13 Resilient Authoritarianism in China 
 
Required: 
 
David Shambaugh. 2008. China’s Communist Party: Atrophy and Adaptation. Berkeley: University of 
California Press, pp. 161-180 [Chapter 8] 
 
Andrew Nathan. 2009. “Authoritarian Impermanence.” Journal of Democracy, vol. 20, no. 3: pp. 37-40. 
 
Diana Fu. 2017. Mobilizing Without the Masses. Cambridge: Cambridge University Press, pp. 141-160 
[Chapter 8] 
 
 
10. November 20   Will North Korea Ever Change? 
 
Andrei Lankov. 2008. “’Staying Alive.’ Why North Korea Will Not Change.” Foreign Affairs, 87(2), pp. 
9-16.  
 
Yun-Jo Cho. 2005. “The Sources of Regime Stability in North Korea: Insights from Democratization 
Theory,” Stanford Journal of East Asian Affairs, 5(1), pp. 90-99.  
 
 
11. November 27 Assessing Democratic Quality in the Asia-Pacific and Exam Review 

 
Donald K. Emmerson. 2012. “Minding the Gap between Democracy and Governance.” Journal of 
Democracy, 23(2), pp. 62-73.  
 
Dan Slater. 2013. “Democratic Careening.” World Politics, 65(4), pp. 729-763.  
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12. December 4 **Mid-term test** (In Class) 
 
 

Winter Semester: 
 

III. CONFLICT & ORDER IN THE ASIA-PACIFIC 
 

1. January 8  Mass Killings (1): Violence During the Cultural Revolution 
 
Yang Su. 2011. Collective Killings in Rural China during the Cultural Revolution. Cambridge, UK: 
Cambridge University Press, pp. 1-34 [Chapter 1], 125-155 [Chapter 5] and 156-187 [Chapter 6]  
 
 
2. January 15   Mass Killing (2): The 1965 Killings in Indonesia 
 
Robert Cribb. 2002. “Unresolved Problems in the Indonesian Killings of 1965–1966.” Asian Survey, 
42(4), pp. 550-563. 
 
Jess Melvin. 2017. “Mechanics of Mass Murder: A Case for Understanding the Indonesian Killings as 
Genocide.” Journal of Genocide Research, 19(4), pp. 487-511.  
 
Siddarth Chandra. 2017. “Glimpses of Indonesia’s 1965 Massacre through the Lens of the Census: 
Migration and Refuge in East Java.” Indonesia, 104, pp.27-39.  
 
 
3. January 22  The Dispute Over the South China Sea 
 
Joshua P. Rowan. 2005. “The U.S-Japan Security Alliance, ASEAN, and the South China Sea Dispute.” 
Asian Survey, 45(3), pp. 414-436.  
 
Alice D. Ba. 2011. “Staking Claims and Making Waves in the South China Sea: How Troubled Are the 
Waters?” Contemporary Southeast Asia, 33(3), pp. 269-291.  
 
 
4. January 29   One Country, Two Systems? 
  
Yun-han Chu. 2012. “The Taiwan Factor,” Journal of Democracy, 23(1), pp. 42-56.  
 
Stephan Ortmann. 2015. “The Umbrella Movement and Hong Kong’s Protracted Democratization 
Process,” Asian Affairs, vol. 46, no. 1: pp. 32-50.  
 
 
5. February 5   Nationalist Movements in Asia 
 
Angel Ryono and Matthew Galway. 2015. “Xinjiang under China: Reflections on the Multiple 
Dimensions of the 2009 Urumqi Uprising.” Asian Ethnicity, 16(2), pp. 235-255.  
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Edward Aspinall. 2007. “From Islamism to Nationalism in Aceh, Indonesia.” Nations and Nationalism, 
13(2), pp. 245-263.  
 
S. P. Harish. 2006. “Ethnic or Religious Cleavage? Investigating the Nature of Conflict in Southern 
Thailand.” Contemporary Southeast Asia, 28(1), pp. 48-69.  
 
 
6. February 12  ASEAN  
 
Armitav Acharya. 1998. “Collective identity and conflict management in Southeast Asia” in: Security 
Communities (eds Emanuel Adler E and Barnett M). Cambridge: Cambridge University Press, pp. 198–
227. 
 
David Martin Jones and Michael L. R. Smith. 2007. “Making process, not progress: ASEAN and the 
evolving East Asian Regional Order.” International Security, 32(1), pp. 148–184. 
 
Aarjen Glas. 2017. “Habits of Peace: Long-term Regional Cooperation in Southeast Asia.” European 
Journal of International Relations, 23(4), pp. 833-856.  
 
 
**Reading Week – No class on February 19th** 
 
 

IV. POLITICAL ECONOMY 
 
7. February 26  The Developmental State [Policy Brief Due] 
 
Chalmers Johnson. 1999. “The Developmental State: Odyssey of a Concept” in The Developmental State 
(ed Meredith Woo-Cumings). Ithaca: Cornell University Press, pp. 32-60 [Chapter 2] 
 
Robert Wade. 1990. Governing the Market: Economic Theory and the Role of Government in East Asia. 
Princeton, NJ: Princeton University Press, pp. 297-344 [Chapter 10] 
 
 
8. March 5   Beyond the Developmental State 
 
Richard F. Doner, Bryan K. Ritchie, and Dan Slater. 2005. “Developmental States: Northeast and 
Southeast Asia in Comparative Perspective.” International Organization, 59(2), pp. 327-361. 
 
Lynette H. Ong. 2012. “Between Developmental and Clientelist States: Local State-Business 
Relationships in China.” Comparative Politics, 44(2), pp. 191-209. 
 
Richard Stubbs. 1999. “War and Economic Development: Export-Oriented Industrialization in East and 
Southeast Asia” Comparative Politics, 31(3), pp. 337-355. 
 
 
9. March 12   Rent-seeking, Corruption, and Cronyism  
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Xiaobo Lu. 2000. “Booty Socialism, Bureau-Preneurs, and the State in Transition: Organizational 
Corruption in China.” Comparative Politics, 32(3), pp. 273-294.  
 
David Kang. 2003. “Transaction Costs and Crony Capitalism in East Asia.” Comparative Politics, 35(4), 
pp. 439-458.  
 
Vedi Hadiz. 2006. “Corruption and Neo-liberal Reform: Markets and Predatory Power in Indonesia and 
Southeast Asia” in The Neo-Liberal Revolution (Ed R. Robison). London: Palgrave MacMillan, pp. 79-
97.  
 
 
10. March 19  Decentralization and Development 
 
Thomas B. Pepinsky and Maria M. Wihardja. 2011. “Decentralization and Economic Performance in 
Indonesia.” Journal of East Asian Studies, 11(3), pp. 337-371. 
 
Edmund J. Malesky, Cuong Viet Nguyen, and Anh Tran. 2014. “The Impact of Recentralization on 
Public Services: A Difference-in-Differences Analysis of the Abolition of Elected Councils in Vietnam.” 
American Political Science Review, 108(1), pp. 144-168. 
 
 
11. March 26  Wrap and Exam Review  
 
 
12. April 2  **Final Test** (in class) 
 
 

 


